
• WSS holds the DfE’s SEND School’s 

Workforce Contract

• Our aim is to promote and support SEND in 

schools in England

• We provide free resources and tools and give 

free training and support



https://www.sendgateway.org.uk/resources





malcolm@wholeschoolsend.com

@Malcolm_Reeve



The issue:
Can we expect every teacher to be a high quality teacher 
of SEND until every leader is a high quality leader of 
SEND?

Every leader a leader of SEND

(Every governor a governor of SEND)

SEND Code of Practice 6.37
‘High quality teaching, differentiated for individual pupils, is the first step in 
responding to pupils who have or may have SEN’ 

so…….   ‘Every teacher a teacher of SEND’



https://schoolsweek.co.uk/where-are-we-now-with-special-needs/

https://www.specialneedsjungle.com/school-leadership-and-send-ignorance/



The 6 Pillars of SEND Leadership
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A leader of SEND……

will have a working knowledge of 
the SEND Code of Practice Chapter 6 

(and Chapter 5 for EY settings) 

and 

give this knowledge high status in 
the school.



https://www.gov.uk/govern
ment/publications/send-
code-of-practice-0-to-25
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https://www.gov.uk/government/publications/send-code-of-practice-0-to-25


• 6.2 Use your ‘best endeavours’

• 6.3 SEND Governor or sub-committee

• 6.4 Quality of T&L for SEND – part of PMR

• 6.4 Analyse patterns of identification and compare with national

• 6.9 Make reasonable adjustments

• 6.15 ‘Different from’ or ‘additional to’

• 6.21 Behaviour and SEND

• 6.25 The four broad areas of need

• 6.37 High quality teaching

• 6.44 The Graduated Approach

• 6.65 Meet the parents 3x yearly

• 6.79 SEN Information Report

• 6.84 The role of the SENCO

• 6.95 SEN funding

The school leaders one page guide to the 

SEND Code of Practice chapter 6 - Schools



A leader of SEND supports the SENCO to be effective in their role:



A leader of SEND……

will know the four broad areas of 
need from the SEND Code of Practice 

and 

the patterns of SEND identification in 
the school compared to national 
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Identification 

The SEND Code of Practice

6.4 School  leaders and teaching staff, including theSENCO, 

should identify any patterns in the identification of SEN, 

both within the school and in comparison with national data, 

and use these to reflect on and reinforce the quality of teaching.



A leader of SEND……

will ensure that the identification of SEN is 
built into the 

overall approach
to monitoring the progress and 

development of all pupils.
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6.5 The identification of SEN should be built into the 

overall approach to monitoring the progress and 

development of all pupils.



SEN in EngLand 2020
https://www.gov.uk/government/statistics/special-educational-needs-in-england-january-2020



National Broad Area of Need 
(Primary & Secondary Schools in England in 2020)

Communication 

and Interaction 

33.2%

Sensory &/or 

Physical

6.1%

Social, 

Emotional & 

Mental Health 

18.3%

No specialist 

assessment of 

type of need

3.5%

Cognition & 

Learning 

34.3%

Other 

Difficulty/Disability

4.5%



Broad Areas and Primary Categories 
of SEN need

12.5%

20.4%

2.7%

0.9%

17.1%

21.7%

11.0%

1.1%
1.8%

0.3%

2.9%

4.4%
3.3%

Cognition &

Learning

Social, 

Emotional

Mental

Health

Communication

&

Interaction

Sensory

&

Physical

Primary Categories of 
Need

SpLD – Specific 
Learning Difficulty
MLD – Moderate 
Learning Difficulty
SLD – Severe Learning 
Difficulty
PMLD - Profound and 
Multiple Learning 
Difficulty
SEMH
SLCN – Speech and 
Language or 
Communication 
Needs
ASD – Autistic 
Spectrum Disorder
VI – Visual 
Impairment
HI – Hearing 
Impairment
MSI – Multi-sensory 
Impairment
PD – Physical 
Difficulty
OTH – Other
NSA – No Specialist 
Assessment



PRIMARY PHASE SECONDARY PHASE

BROAD AREA OF NEED (By Phase)

C & L
29.8%

OTH
3.7%

C & I
39.9%

S & P
5.7%

SEMH
16.8%

NSA
4.1%

C & L
41.4%

OTH
5.7%

C & I
22.7%

S & P
6.8%

SEMH
20.7%

NSA
2.7%

What is 

your 

service?



Primary Type of Need (Primary Phase)

9.5%

19.5%

0.6% 0.3%

16.8%

31.2%

8.7%

0.9% 1.7% 0.3%
2.8% 3.7% 4.1%

SpLD MLD SLD PMLD SEMH SLCN ASD VI HI MSI PD OTH NSA

20.0% 20.8%

0.5% 0.1%

20.7%

11.7% 11.1%

1.3%
2.2%

0.2%

3.0%

5.7%

2.7%

SpLD MLD SLD PMLD SEMH SLCN ASD VI HI MSI PD OTH NSA

Primary Category of Need (Secondary  Phase)



K & E v National

4 Broad Areas on 
Need v National



Primary 
categories of 

need v National



SEN + PP SEN + LAC

SEN + EAL



Breakdown 
by year group

Implications 
for the 

curriculum 
and for 

teaching?
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A leader of SEND……

will ensure that SEND is evaluated annually 
using a 

structured review process as part of the 
school’s systematic review processes 

with 
external input

and 
thread the findings throughout the School 

Development Plan



https://www.sendgateway.org.uk/resources





Statements for Whole School Leadership and Management of SEND R A G
The SENCO, SLT and governors have a clear and ambitious vision for SEND curriculum provision and outcomes in the school based
on a culture of high aspiration for all pupils. The vision is communicated to all stakeholders.

There is a SEND development plan in place with clear aims and objectives that links to the whole school development plan. Self-
evaluation of SEND provision and outcomes informs the development planning process.

A lead SEND governor challenges leaders about the learning and progress of pupils with SEN and the efficient use of resources. The 
lead governor has appropriate knowledge and understanding of SEND policy and practice.

The SEN Information Report is co-constructed with parents and pupils and reviewed annually. It meets the legal requirements, is 
accessible and is prominent on the school website.

The SEN Information report is understood and implemented by all staff in the school.

The school is effectively implementing the requirements of the SEND Code of Practice and the Equality Act (2010) including making 
reasonable adjustments for pupils with SEND.

The SENCO is a member of the Senior Leadership Team and works alongside the Headteacher and other senior leaders to ensure 
SEND is seen as a whole school responsibility.

The SENCO has received appropriate training. The SENCO and other school leaders are knowledgeable on the SEND Code of Practice 
and its implications for the school.

The SENCO is involved in making decisions about staff recruitment, deployment and use of resources for SEND (including funding).
Deployment decisions are reviewed and evaluated for impact.

All staff are given a range of opportunities to engage in high-quality continued professional development for SEND. The impact of 
SEN CPD on teaching and learning and pupil progress is monitored and evaluated.

All staff understand their responsibilities towards pupils with SEND. The performance management system is used to improve 
outcomes for pupils with SEN and an appraisal process is in place for teaching assistants

Areas of strength for whole school leadership and management:

•

Key recommendations for whole school leadership and 
management:
•
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A leader of SEND……

will ensure there is a one-page overview of 
SEND containing key information 

and 
used to raise the profile and understanding 
of SEND amongst leaders, staff, governors 

and other stakeholders
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A leader of SEND……

will ensure there is a development plan in 
place for SEND and (crucially) that it is 

threaded through the whole school 
development plan
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A leader of SEND……

will understand that a focus on SEND and 
inclusion is a key theme in the Ofsted

framework for inspection
and 

prepares the school/phase/subject 
accordingly



OfSTED September 2019

https://www.specialneedsjungle.com/is-ofsted-a-force-for-good-in-send/

‘We want inspection to contribute to an inclusive 
education system that can accommodate, and cater for, 

the needs of all learners of all ages.’

‘Ofsted intends to be a force for improving the education available for all 
learners with SEND’.

https://www.specialneedsjungle.com/is-ofsted-a-force-for-good-in-send/




314. Inspectors will gather and evaluate evidence about:

1. Whether leaders are ambitious for all pupils with SEND.

2. How well leaders identify, assess and meet the needs of 
pupils with SEND.

3. How well leaders develop and adapt the curriculum so that 
it is coherently sequenced to all pupils’ needs, starting points 
and aspirations for the future. 

4. How successfully leaders involve parents, carers and, as 
necessary, other professionals/specialist services in 
deciding how best to support pupils with SEND. 

5.   How well leaders include pupils with SEND in all aspects of 
school life.



6. How well the school assesses learning and development of 
pupils with SEND, and whether pupils’ outcomes are 
improving as a result of the different or additional provision 
being made for them.

7.  How well pupils with SEND are prepared for their next steps       
in education, employment and training, and their adult lives,  
including: further/higher education and employment, 
independent living, participating in society and being as 
healthy as possible in adult life. 





What are your actions to become a more effective leader of SEND?

malcolm@wholeschoolsend.com

@Malcolm_Reeve


